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considered ordinary. What I had accepted as simply “my normal” beg



states, “



affirm CODAs’ identities, honour their linguistic expertise, and provide equitable 

to promote educational environments that validate CODAs’ 



(with a capital “D”) and 

lowercase “d”) is critical: 



“T

impossible to represent with a simplified binary” (p.14). For 







. Many CODAs serve as informal interpreters, acting as their parents’ “ears” in societal 

hospitals, and contributes to what researchers call a “parental role reversal” within families

CODAs’ linguistic duality can be misinterpreted as a learning disability. Standard 

speak or read English as a second. ASL’s grammatical structure is markedly different, frequently 



g students’ linguistic 







based narratives and exclusionary practices. Dr. Stuart Shanker’s Self

being over time. The five steps of Stuart Shanker’s 



(2008) asserts, “the social disadvantage experienced 

the diversity presented by disability” (p. 6). 



involving the regulation of a parent’s emotional well

Stuart Shanker’s Self





reserved for adults. Intergenerational trauma is “how trauma experienced in one generation can 

reverberate in the lives of the descendants” (Keaney, J. et al., 

their families’ linguistic and cultural needs (Hall et al., 2019)



perception, and relationships. Myers et al. (2010) explain that “growing up in a Deaf–

family context presents both stress and strength,” as hearing children frequently navigate 

need of being “fixed” to conform to dominant societal expectations (Bottema



assumptions and institutional barriers (O’Connell, 2024)

Hosking’s





(Ontario) and the Ministry of Education’s Policy/Program 

lts (CODAs) as a distinct student population, their emphasis on recognizing students’ diverse 

and create learning environments where CODAs’ identities and lived experiences are affirmed. 



The only identified support program for CODAs/KODAs (with “KODA” referring to 

individuals under 18 and “CODA” to those 18 and older) was KODA Camp. However, access to 





According to Dutta (2023), CODAs “act as an interpreter or a communicator for their 

families” and frequently help their parents navigate interactions in the hearing community, which 



cultural background, or home linguistic contexts. As discussed in Cevheroglu’s



Singleton and Tittle (2000) emphasize that CODAs’ experiences are shaped by their dual 



(O’Connell, 2024









recollection of eight CODA’s experiences with ableism in society. Using a qualitative 

–

participants’ perspectives. In other words, participants’ meanings about the phenomenon under 



, et al. (2023), phenomenology “takes, as its object of investigation, lived 

experiences” and seeks to understand the essence of human experience through participants’ 

). Similarly, Creswell defines phenomenological research as exploring the “life 

experience of several individuals on a concept or a phenomenon” (Tiwari et al., 2025, p. 1866

experiences by foregrounding participants’ narratives and meaning making.



The second is Stuart Shanker’s Self



analysis aligns with qualitative and phenomenological approaches that prioritize participants’ 





study’s purpose, procedures, and measures for 



CODAs and to encourage the disclosure of potentially sensitive information. Participants’ 

awareness of the researcher’s shared CODA identity and





Were there times where you felt “in between” those worlds? Please explain.

Growing up, did your teachers and friends understand your family’s communication 



and underlying structures within participants’ narratives were identified and examined (Seidel & 

inductive approach to ensure close engagement with the data and to privilege participants’ voices 

participants’ experiences in their own terms. At this stage, coding remained closely aligned with 



theoretically informed themes while maintaining fidelity to participants’ experiences (Linneberg 



expressed feeling “in
between” Deaf and 



–

Participants’ rights were prioritized throughout the study. They were informed of their 



participants’ narrative and explores the key themes that emerged from their stories. 



across participants’ narratives. Initial coding began through colour



included variations of “I had to take care of them [the parents].” The repetition of these 

“My priority was trying to make sure that my parents understood” –



my mom’s doctor’s appointments. That’s not something regular kids have to deal with. 

Trying to explain what’s going on like eye doctor appointments and things like that, tho

are situations where a child should not be interpreting at all because I’m not a certified 

Abigail’s narrative demonstrates that even as a child, she knew she should not be interpreting, 

“Every time there's an appointment, I'm there with them… if there's a phone call that needs to be 

made, I'm the one making the phone call.” She elaborates on a more specific example of going to 

We couldn’t find an interpreter fast enough and I didn’t want to see my mom suffer 

stating, “My priority was trying to make sure that my parents understood w



especially in group settings.” Mark further explains, “Helping them navigate culture. Helping 

their parents figure things out.” Kayla and Mark both exemplify the 

Betty emphasizes the instability of these roles. “[The parents] see you as an 

wear.” The interchanging roles between child and interpreter contribute to parentificati

“Constant interpreting, it feels normal, but it can get exhausting and sometimes it feels like 

that’s all people see you as” 

Interpreting was central to all participants’ experiences and was described as both a 



whether it was doctor’s appointments, school 

grammar, structure, meaning, and if I’m there for myself and I have to do all that, it 

of “grammar, .”

Lindsay’s account emphasizes the emotional weight of interpreting intimate experiences as 

because if I wasn’t there, she wouldn’t be able to communicate.



term impacts of these experiences may contribute to the child’s feeling obligated to remain 

actively involved in their parents’ lives to continue providing care while carrying out the ongoing 

Additionally, being exposed to her parents’ trauma may influence 

Lindsay’s perception of her parents, causing her to view them in a different light. This dynamic 

tions, feeling unable to express them out of concern for her parent’s wellbeing.

internally experiencing the intensity of their parent’s emotions. Betty said, “

things neutral while meeting the needs of both people is so hard. There’s so much emotional 

friction, and you’re the one in the middle of it when things get heated.”



like you don’t have the authority to do 

you’re not really supposed to be responsible for.

Tristan’s experiences highlight the reality of children being exposed to mature content. 

captures the normalization and discomfort as “constant interpreting… it feels n



get exhausting… and sometimes it feels like that’s all people see you as.” These narratives reveal 

“For complex things… I can’t fully express them in ASL… so I mix English and signs” 

participants’ lived realities of language use 

ASL is my first language. That’s what I use to communicate with my family but in 



I remember getting to college and not knowing certain words… and people were 

shocked, but I had to explain that my parents are Deaf. They don’t

little things in the hearing world… so I missed that exposure.

English was not my strong suit… I was in university

down… realistically, it 

Charlie’s experience with English was not strong, but he never recognized it as something 

and limitation, by noting that, “sometimes it’s English words with ASL grammar… it 

confusing figuring out which rules to follow.” These accounts illustrate how CODAs are 



“The inaccessibility they experience… that’s what puts the burden on us” 

Ableism emerged as a pervasive structural force shaping participants’ experiences. Rather 

recalls, “my school would say, ‘can’t you just interpret?’… and it’s like, that’s illegal… 

interpreting is a job… and it takes away from my experience as a student.” Institutions such as 

Lindsay describes similar gaps in medical institutions. “We couldn’t find an interpreter 

fast enough… so I had to step in… even though I was just a teenager.” Due to the lack of 

must depend on their child for fulfilling the duty of translating. “You don’t have the authority to 

do this but you’re still the one on the phone, or sending emails

because there’s no other option.” The frustration of lack of accessibility is felt by the child, not 



institutional barriers. Betty clarifies, “It’s not my parents’ fault… it’s 

accessible that forces us into that role.” The responsibility of accessibility falls onto the 

“I feel like I’m in the middle… not fully part of either” 

n clearly, “There’s 

this feeling of having to pick one or the other, but when you do, not everyone is happy… so you 

try to balance it… but it’s difficult because you want your own identity, but you also don’t want 



to discount your parents’ world.” Charlie’s description aligns strongly with Bhabha’s (1994) 

concept of the “Third Space,” where identity is not fixed within one culture or another but is 

making (Bhabha, 1994). In this sense, the “in between” Charlie articulates is not simply a 

produces an identity that is fluid but also often marked by ambivalence and pressure. Charlie’s 

need to “pick one or the other” while simultaneously attempting to “balance it” reflects this 

people experience uncertainty, transition, identity negotiation, and “in between” states within 

. In Charlie’s case, however, the ambiguity is not temporary but 

community since he is not Deaf himself but has a part within it. “I didn’t integrate heavily with 

the Deaf community because I didn’t feel like I fit… but later I 

it… it’s part of who I am, even if it’s not always visible.” In the various interviews, it is common 



“You feel torn like you want independence, but you’re also thinking, am I betraying my 

parents?” 

“as a kid, I thought it was my parents’ fault… that they didn’t understand… and now I feel 

.” The social cues of the hearing community and Deaf community 

rely on her. As she grows, she wants her own life as well. Lindsay explains, “You feel torn… 

like you want independence, but you’re also thinking, am I betraying my parents?” Throughout 



Betty describes her guilt as feeling helpless. “You feel guilty because you’re just trying to 

help… but there’s frustration too.” The internalization of watching her parents struggle made 

“There’s a lot of very terrible traumatic things I had to learn of at a very young age” 

Participants described experiencing trauma indirectly through their parents’ experiences of 



her mom that did not have an interpreter booked. “He was asking about her trauma… and I had 

to interpret it… hearing that as her daughter was really hard.” The impact of Lindsay’s parents' 

“There’s a lot of traumas… especially for Deaf women… and I had to learn about that very 

young.” The topic of trauma and sexual abuse towards Deaf women was a pattern that

“ ” 

exclusion are particularly evident in schooling. The participants’

them feeling different and isolated. Abigail recalls, “I had friends who didn’t

because they were uncomfortable… I was bullied a lot… and people didn’t think I could tell my 

parents.” The perception of other students impacted Abigail, who felt different and alone in her 



Lindsay’s comments reflect the early stigma of using ASL in mainstream educational 

settings. She explains, “I shied away from using ASL because classmates made negative 

comments.” Having classmates who made negative comments contributed to her feeling diff

from others and positioned Lindsay’s experience as uncommon. This social response not only 

y marked as “different” 

“It does get exhausting... but... you love your parents and you’ll do anything for them” 



Lindsay’s reflection, “As I’ve gotten older, I’ve really learned to love and embrace this 

part of myself and appreciate the language and culture,” can also be interpreted through Stuart 

Shanker’s Self

Lindsay’s earlier experiences of guilt and internalized ableism can be understood as indicators of 

s a process of “reframing,” one of the five steps of Self

understanding. In this sense, Lindsay’s growing pride in Deaf culture and ASL ref

aligns with Shanker’s view that well

Abigail’s and John’s narratives can also be understood through Stuart Shanker’s Self

bigail’s 

statement, “My friends learning sign language for my parents… that meant the world to me,” 

recovery. Her friends’ willingness to learn ASL not only affirms her family context but also 



Similarly, John’s reflection, “it helped me develop radical empathy,” can be interpreted as 

meaning. His articulation of “radical empathy” suggests an expanded capacity to read social 

—



“Set boundaries for yourself... recognize that you’re

your friends think about your parents”

“If you have people around you that make you feel embarrassed about where 

okay. Just push through”

“Embrace your identity but also make time
balance, because if you do not, then it’ll consume you”

“Relax... just relax. I would say not to worry so much. It’s okay if you can't 
meet that expectation if you’re not mentally or physically there”

“Just be you, kid. You're going to figure it out”

“Your problems are pretty real, it’s okay. And it does suck, and you can 

these people are your parents. It’s okay to not be happy when your parents 
aren’t willing to learn”

“Not everything is because they’re Deaf. These are normal experiences. You 
can talk to people about that and see what’s normal, see what’s not”

“It’s
that’s something that I regret... not having connected enough with other 

nces that you’re going through”

“Take it easy on yourself. You’re
emotions of others. As long as you try your best, that’s good enough. And at the 

in those ways, so, you know, you don’t have those c

hearing and they don't or you have communication and they don’t”





Impact of parents’ 

At the same time, participants’ narratives demonstrate significant resilience, emphasizing 

the importance of recognizing CODAs’ strengths alongside their challenges. Table 



of systemic barriers rather than family circumstances alone. At the same time, participants’ 



theoretical frameworks of Critical Disability Theory (CDT) and Stuart Shanker’s Self



participants’ reflection about their experiences as a CODA. The themes are shown in

discussed independently in this section, where I connect the participants’ experiences with the 

Drawing on Stuart Shanker’s Self

Participants’ narratives reveal a clear alignment with the recursive processes of the five R’s—

—



“normal” was inappropriate developmentally, which aligns with Shanker’s emphasis that 



influence CODAs’ self

Restoration was evident in participants’ use of storytelling and reflection as healing 

Participants’ reflections also resonate with principles 



participants’ strengths should be understood not as justification for the challenges they faced, but 





& Rendon, 1999; Beam, 2023; Dutta, 2023). These findings strongly support CDT’s assertion 



Participants’ experiences of interpreting reveal how institutions redistribute responsibility 





peers. What had once been understood as simply “helping” their parents was later recognized as 



—

—



framed as “helping” rather than burden. This invisibility makes it particularly difficult to 









Participants consistently described existing “in between” the Deaf and hearing worlds. 



and colleagues’ 



—



helping professions, participants’ narratives suggest that similar proc





Participants’ descriptions of feeling different within school environments strongly 

Preston’s (1994) foundational ethnographic work on CODAs, where participants described 



Participants’ experiences also reflect Goffman’s

how individuals associated with marginalized groups may experience “courtesy stigma,” 

differently because of societal attitudes toward Deafness. Bullying directed toward their parents’ 

family members through relational stigma. Participants’ avoidance of ASL in public spaces can 

sociocultural realities of Deaf families. Participants’ accounts of misunderstanding and 

themselves from their Deaf identities to fit into dominant hearing norms. Participants’ reluctance 



forms of communication are viewed as acceptable or “normal.”

Additionally, participants’ narratives align with literature on identity negotiation and 

either Deaf or hearing communities. Participants’ 

dents’ sense of 



Participants’ experiences reflect that schools are not neutral spaces, they are institutional sites 

nstead, participants’ experiences align 

Preston’s (1994) seminal work of 

Participants’ resilience also reflects broader literature on post



access to relationships, cultural belonging, and social resources. Therefore, participants’ 

families as dysfunctional while ignoring the structural inequities they navigate. Participants’ 

Participants’ advocacy and empathy can there



The literature review and findings directly address CODAs’ social, emotional, linguistic, 



a child’s responsibility. 



based framework. While the current study focused on adult CODAs’ 

participants’ experiences highlight the need for further research examining 



alternative strategies while maintaining children’s roles as children rather than communication 





participants’ advice offered an unfiltered articulation of meaning

for managing others’ emotions, to seek out supportive communities, and to allow themselves 



Using Critical Disability Theory and Stuart Shanker’s Self
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This letter aims to provide information. I am a Master’s student at Lakehead University, 
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Why? Were there times when you felt “in between” those worlds? Explain

Did your teachers and friends understand your family’s communication style? Give 
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